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Ilong for home, long for the sight of home.

If any god has marked me out again

for shipwreck, my tough heart can undergo it.

What hardship have I not long since endure

at sea, in battle! Let the trial come.

Homer, The Odyssey, Book 5 @
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Human Odyssey

The Australian Curriculum: History

By 2013, most Australian states and territories will have commenced the
implementation of the Australian Curriculum (AC) in the first four designated
subjects: English, History, Science and Mathematics. For history education, this
has been somewhat of a watershed moment as it recognises the discipline, in its
own right, as an essential pillar in the education of young Australians.

From the outset it has been made clear that the curriculum ‘generally takes a
world history approach within which the history of Australia is taught. It does
this in order to equip students for the world (local, regional and global) in which
they live.’ The world history approach - the conscious embedding of an over-
arching narrative about global perspectives and patterns <isadefining feature of
the curriculum, and the ‘overview’ content specified at each year level from 7-10
is designed with this approach in mind.'

While we realise that many teachers have an outstanding knowledge of world
history and the historical content they teach;we also recognise that many

may feel a need to develop further their skills in embedding the world history
approach into daily practice. Therefore we feel it is an opportune time to reflect
upon and review history in the classroom.

This world history approach will require careful time management by teachers.
Certainly it will be challenging to teach very broad ideas in a short amount of
time and this is where we hope this resource will be of most use. Moreover,

this guide is for feacherreference —not all of us are in a position to recall dates
and events off the top of our heads, nor, as many teachers would know, at the
immediate insistence of their students! This resource, we hope, provides more
than the initial satisfaction of a Google search - it aims to place the events in the
context of the whole curriculum and provides specific strategies for the teacher
to meaningfully incorporate world history into history lessons.

This is an exciting time for history classrooms across Australia. The inclusion
of world-history overviews at each level from 7-10 distinguishes the Australian
Curriculum as an inspiring, ambitious and innovative programme of study.

Features of AC: History

CRr0SS-CURRICULUM PRIORITIES

The Australian Curriculum: History (AC History) incorporates the broader
cross-curriculum priorities which have been identified as essential to all
disciplines. These priorities are:

> Aboriginal and Torres Strait Islander histories and cultures

> Asiaand Australia’s engagement with Asia
1 Seewww.

australiancurriculum.edu.

au/History/Rationale. 4 SuStalnablhty'
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AC:History aims to ensure that students develop:

» Interestin,and enjoyment of, historical study for lifelong learning and work,
including their capacity and willingness to be informed and active citizens

> Knowledge, understanding and appreciation of the past and the forces that
shape societies, including Australian society

» Understanding and use of historical concepts, such as evidence, continuity
and change, cause and effect, perspectives, empathy, significance and
contestability

> The capacity to undertake historical inquiry, including skills in the analysis
and use of sources, and in explanation and communication.
GENERAL CAPABILITIES

The AC History course also incorporates the seven general capabilities which
have been identified as the skills, behaviours and attributes that students needin
order to succeed in life and work in the twenty-first century. These ate:

> Literacy

> Numeracy

> Competence in information and communicationtechnology (ICT)
» Critical and creative thinking

> Ethical behaviour

» Personal and social competence

> Intercultural understanding.

STRANDS

The Australian Curriculum divides History into two interrelated strands:
Historical Knowledge and Understanding, and Historical Skills. The two strands
are integratedin the/development of a teaching and learning programme;
Historical Knowledge and Understanding provides the contexts through which
particular Historical Skills are to be developed.

i. Historical Knowledge and Understanding

This strand includes personal, family, local, state/territory, national, regional
and world history. There is an emphasis on Australian history in its world history

context at Foundation (F) to Year 10 and a focus on world history in the senior 2 Foundationisthe first

secondary years.> The strand includes a study of societies, events, movements year of formal schooling,
: ) . occurring prior to

and developments that have shaped world history from the time of the earliest Grade 1-also known

asKindergartenor

human communities to the present day. Preparatory (Prep)

INTRODUCTION 3
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Historical Knowledge and Understanding explores key concepts for developing
historical understanding, such as evidence, continuity and change, cause and
effect, significance, perspectives, empathy and contestability. These concepts
may be investigated within a particular historical context to facilitate an
understanding of the past and to provide a focus for historical inquiries.

1. Historical Skills

This strand promotes skills used in the process of historical inquiry: chronology,
terms and concepts; historical questions and research; the analysis and use of
sources; perspectives and interpretations; explanation and communication.
Within this strand there is an increasing emphasis on historical interpretation
and the use of evidence.

INQUIRY QUESTIONS

Eachyear level F-10 includes key inquiry questions that provide a framework for
developing students’ historical knowledge, understanding and skills.

History in Years 7-10

OVERVIEWS

Historical Knowledge and Understanding includes an overview of the historical
period to be covered in each year level (7-10). The overview is not intended to be
taught in depth; it will constitute approximately ten per cent of the total teaching
time for the year. The overview content identifies important features of the
historical period at the relevant year level and provides an expansive chronology
that helps students understand broad patterns of historical change.

DEPTH STUDIES

Inaddition to overviews, Historical Knowledge and Understanding includes
three depth studies for the historical period studied at each year level (7-10).
For each depth study, there are up to four electives that focus on a particular
society, event, movement or development. It is expected that ONE elective is
studied in detail, constituting approximately thirty per cent of the total teaching
time for the year. The content in each elective is designed to allow detailed
study of specific aspects of the historical period. The order and detail in which
content is taught is a programming decision. Content may be integrated in ways
appropriate to the specific local context; and it may be integrated within the
content of other depth-study electives.

DEPTH STUDY CONTENT

Although this book does not ostensibly cover depth studies you may find the
following information helpful. Please see ACARA documentation for detailed
topics and date ranges.

INTRODUCTION



Year Depth Study 1 Depth Study 2 Depth Study 3

7 Investigating the Ancient | The Mediterranean The Asian World (with
Past World (with focus on focus on India OR China)

Egypt OR Greece OR
Rome)

8 The Westernand Islamic | The Asia-Pacific World Expanding Contacts
World (withfocus on (withfocusonAngkor/ | (withfocus on Mongol
Ottoman Empire OR Khmer Empire OR Japan | Expansion OR The Black
RenaissanceItaly OR under the Shoguns OR Deathin Asia, Europe
The Vikings OR Medieval | Polynesian Expansion and AfricaOR The
Europe) across the Pacific) Spanish Conquest of the

Americas)

9 Makinga Better World? | Australiaand Asia (with | World Warl|
(withafocuson The afocuson Asiaandthe
Industrial Revolution World ORMakinga
OR Progressive Ideas Nation)
and Movements OR
Movement of Peoples)

10 World War | Rightsand Freedoms The Globalising World

(withafocuson
Popular Culture OR
Migration Experiences
ORThe Environment
Moverment)

THE RELATIONSHIP BETWEEN OVERVIEWS AND DEPTH STUDIES

As part of a teaching and learning programme, the depth-study content at each
year level (7-10) may be integrated with the overview content. The overview
provides the broader context for the teaching of depth-study content. This
means that the overview contént ¢an provide students with an introduction to

the historical period; it canmake the links to and between the depth studies, and
it can consolidate understanding through a review of the period.

Using this Resource to Teach Australian
Curriculum

This book will assist you to teach the historical overviews in Year 7-10 Historyin
the Australian Curriculum (AC). The materials were developed according to the

content, structure and requirements outlined in Australian Curriculum: History,
version 3.0, released in early 2012. Please note that while some materials in this

book will be helpful in teaching depth studies the main focus is overview content.

Below is a guide to how the activities in the book can be used to teach the
overview content from Year 7-10. (The background text on each topic also
addresses AC requirements in detail.)

Human Odyssey
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Year 7: The Ancient World (Chapter 1)

inHumans and
Primates

the emergenceand
establishment of ancient
societies (includingart,
iconography, writing tools
and pottery)

earliest societies develop?

What have beenthe legacies
of ancient societies?

Activity Page | Historical Knowledge Key Inquiry Question(s) | Historical Skills
and Understanding
1.IntroducingHuman | 19 Introduction to early How dowe knowaboutthe | Sequence historical events,
Life on Earth humans ancient past? developments and periods
Whyand where did the Use historical termsand
earliest societies develop? | concepts
2. Evolutionary 19 Introduction to early How dowe knowaboutthe | Sequence historical events,
Changes humans ancient past? developmentsand periods
Whyand where did the Use historical termsand
earliest societies develop? | concepts
3.Introducing 20 Introduction to early How do we know about the/ | Sequence historical events,
Bipedalism humans ancient past? developmentsand periods
Why and where didthe Locate; compare, select
earliest societies develop?  |\and use information froma
range of sources as evidence
4.Theories of Early 21 Thetheory that people Whyand where did the Sequence historical events,
Migration moved out of Africaaround | earliest societies develop? <| developmentsand periods
60 000 BCE and migrated
g What emergedasthe Locate, compare, select
it:c(l)tZ?nr pzrtsst;);?i::e world, defining characteristicsof | and use information froma
uding A ancientsocieties? range of sources as evidence
5.How Long have 21 Thetheory that people Whyand where did the Develop historical texts
Humans Livedin moved out of Africaaround | earliest societies develop? | usingevidencefroma
Australia? 60 000 BCE andmigrated range of sources thatare
grat What emergedas the &
to other parts of theworld; . - acknowledged
. ) . defining characteristics of
includingAustralia . -
ancientsocieties? Usearange of
communication forms and
technologies
6.Extinction of 22 The evidence for. Whyand where did the Use historical termsand
Megafauna theemergenceand earliest societies develop? | concepts
establishment of ancient
. W . What emergedas the Locate, compare, select
societies (includingart, : - ) .
. s defining characteristicsof | and useinformationfroma
iconography, writing tools . . .
ancient societies? range of sources as evidence
and pottery)
7.Dating the Past 24 The evidence for Why and where did the Sequence historical events,
the emergenceand earliest societiesdevelop? | developmentsand periods
lishment of ancien . o
estgb sme to ancie t What have beenthelegacies | Use historical termsand
societies (includingart, . .
. o of ancient societies? concepts
iconography, writing tools
and pottery)
8.Brain Development | 25 The evidence for Whyand where did the Locate,compare, select

and use information froma
range of sources as evidence

Draw conclusions about the
usefulness of sources

INTRODUCTION
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Activity Page | Historical Knowledge Key Inquiry Question(s) | Historical Skills
and Understanding
9.From Foragingto 27 Key features of ancient Why and where did the Locate,compare, select
Farming societies (farming, trade, earliest societies develop? and use informationfroma
social classes, religion, rule range of sources as evidence
»rElgion, What emergedasthe &
of law) . L
defining characteristicsof | Usearange of
ancient societies? communicationforms and
technologies
10. Earliest 29 The evidence for How dowe know aboutthe | Locate,compare, select
Communication the emergenceand ancient past? and use information froma
establishment of ancient . range of sources as evidence
B . What have beenthe legacies g
societies (includingart, . .
) . of ancient societies? Usearange of
iconography, writing tools 2
communication forms and
and pottery) .
technologies
11. Geographical 34 Key features of ancient Why and where did the Sequence historical events,
Features of Ancient societies (farming, trade, earliest societies develop? developments and periods
Civilisations social classes, religion, rule
»Felglion, What emergedas the Locate, compare, select
of law) : A\ ) :
definingcharacteristicsof | and use information froma
ancient societies? range of sources as evidence
12. Technical and 35 The evidencefor Howdo we know aboutthe | Locate,compare, select
Symbolic Intelligence the emergenceand ancient past? and use informationfroma
establishment of ancient . range of sources as evidence
societies (feludingart What have been the legacies g
. ) .g y of ancient societies? Draw conclusions about the
iconography, writingtools
usefulness of sources
and pottery)
13. The Significance of | 51 Key features ofancient What emergedasthe Identify the origin and
Trade Routes societies (farming, trade, defining characteristics of purpose of primary and
socialclasses;religion,rule | ancientsocieties? secondary sources
flaw . .
of law) Develop historical texts
usingevidencefroma
range of sources thatare
acknowledged
14. Belief Systems 59 Key features of ancient What emergedasthe Locate, compare, select

societies (farming, trade,
social classes, religion, rule
of law)

defining characteristics of
ancient societies?

What have beenthe legacies
ofancient societies?

and use information froma
range of sources as evidence

Develop historical texts
usingevidencefroma
range of sources thatare
acknowledged

INTRODUCTION
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Year 8: The Ancient to the Modern World (Chapter 2)

Medieval Parliament

medieval world (feudalism,
trade routes, voyages of
discovery, contact and
conflict)

groups and ideas from this
period have influenced the
world today?

Activity Page | Historical Knowledge Key Inquiry Historical Skills
and Understanding Question(s)
1. Review of Ancient 96 Review of Year 7 History How did societies change | Sequence historical
Civilisations fromthe end ofthe events, developments and
ancient periodtothe periods
t;;glnmngofthe modern Usearange of
’ communication forms and
technologies
2. The Power of the Vikings | 99 Key features of the What key beliefs and Identify arange of
medieval world (feudalism, | values emerged and questionsabout the past
trade routes, voyages of how did they influence toinformahistorical
discovery, contactand societies? inquiry
conflict) What were the causeésand | Use arange of
effects of contact between | communicationformsand
societies in this period? technologies
3.Are You Ready tobeKing | 99 The transformation of How didsocieties change / | Draw conclusions about
of England? theRomanworldandthe | fromtheendofthe the usefulness of sources
spread of Christianityand | ancient period to the
N Locate, compare, select
Islam beginning of the modern ) .
age? and use information from
arange of sources as
Whatwerethe causesand | evidence
effects of contact between
societies inthis period?
4.The Story of English 104 | Keyfeaturesofthe Which significant people, | Sequence historical
medievalworld (feudalism, | groupsandideasfromthis | events,developmentsand
trade routes,voyages of period have influenced the | periods
discovery, contact and world today? |
conflict) Locate, <.:ompareT select
and use information from
arange of sourcesas
evidence
5. The Origins of the 107. | Keyfeaturesofthe Whichssignificant people, | Locate,compare, select

and use information from
arange of sources as
evidence

Usearange of
communication forms and
technologies

6. Muslim Discoveries

m

The transformation of
the Roman worldand the
spread of Christianity and
Islam

What were the causes and
effects of contact between
societies in this period?

Which significant people,
groups and ideas from this
period have influenced the
world today?

Locate, compare, select
and use information from
arange of sources as
evidence

Develop historical texts
usingevidencefroma
range of sources thatare
acknowledged

INTRODUCTION
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Activity

Page

Historical Knowledge
and Understanding

Key Inquiry
Question(s)

Historical Skills

7. Weaponsand Warfare 16 Key features of the How did societies change | Identifyandlocate
OverTime medieval world (feudalism, | fromthe end of the relevant sources, using ICT
trade routes, voyages of ancient period tothe and other methods
S(l)srfgi\g)ry, contactand l;eglnnmgofthe modern Draw conclusions about
8e: the usefulness of sources
8.FeudalisminEuropeand | 133 | Keyfeaturesofthe What key beliefs and Identify and locate
Japan medieval world (feudalism, | values emerged and relevant sources, using ICT
trade routes, voyages of how did they influence and othermethods
i ieties?
dlscoyery, contactand societies? Revelop hisidfical texts
conflict) . .
using evidencefroma
range of sources thatare
acknowledged
9. Conflictand Harmony 136 Keyfeatures of the What were the causesand | Identify and locate
onthe Silk Road medieval world (feudalism, | effectsof contact between | relevant sources, using ICT
trade routes, voyages of societies in this period? and other methods
dlscoyery, contactand Develop historical texts
conflict) . :
usingevidencefroma
range of sources thatare
acknowledged
10. Postcard fromthe Silk | 138 Key features of the Whatwerethe causesand | Develop historical texts
Road medievalworld (feudalism, | effects of contact between | usingevidence froma
trade routes, voyages of societiesin this period? range of sources thatare
discovery, contactand acknowledged
conflict)
11. The World Before the 141 The emergence of ideas What key beliefs and Identify arange of

Renaissance

aboutthe worldandthe
place of peopleinit by the
end of the period (such
asthe Renaissance, the
Scientific Revolutionand
the Enlightenment)

valuesemerged and
how did they influence
societies?

Which significant people,
groups and ideas from this
period have influenced the
world today?

questions about the past
toinformahistorical

inquiry
Locate,compare, select
and use information from

arange of sourcesas
evidence

INTRODUCTION
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Year 9: The Making of the Modern World (Chapter 3)

peoplesinthe period
(slaves, convictsand
settlers)

movements of people
from1750t01918?

Activity Page Historical Knowledge | Key Inquiry Historical Skills
and Understanding Question(s)
1. The Industrial 184 The natureand How did newideas Identify the origin,
Age - Revolutionor significance of the and technological purpose and context of
Devolution? Industrial Revolution developments primary and secondary
and how it affectedliving | contributetochangein | sources
gnd wgrklng cc.)ndltlonsT this period? Process and synthesise
including within Australia , :
informationfromarange
of sourcesfor useas
evidence inanhistorical
argument
2. The Power of 185 The natureand How did newideas Identify the'origin,
Photography significance of the and technological purposeand context of
Industrial Revolution developments primaryand secondary
and how it affected living | contributeto changein | .sources
gndwgrkmg C(?ndlthﬂST this period? Evaluate the reliability
including within Australia
and usefulness of
primary and secondary
sources
3. The Age of Empires 194 The extent of European | What werethe Use historical termsand
imperial expansionand | changingfeatures ofthe | concepts
different responses, movements of people h logical
includingin the’Asian from1750t01918? Usec ronologica
region - sequencingto
What was the origin, demonstrate
development, the relationship
significance and between eventsand
long-term impact of developmentsin
imperialism in this different periodsand
period? places
4.Slaveryinthe 199 The nature and extent What werethe Use chronological
Nineteenth Century of the movement of changingfeaturesof the | sequencingto

demonstrate

the relationship
between eventsand
developmentsin
different periods and
places

Processand synthesise
informationfromarange
of sources foruseas
evidenceinan historical
argument

10
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World Warl

imperial expansionand
different responses;
includingin the Asian
region

The emergenceand
nature of significant
economic, social
and politicalideasin
the period,including
nationalism

Activity Page Historical Knowledge | Key Inquiry Historical Skills
and Understanding Question(s)
5.Stand Up for Your 214 The emergence and How did new ideas Use chronological
Rights nature of significant and technological sequencingto
economic, social developments demonstrate
and political ideas in contributetochangein | therelationship
the period, including this period? between events and
nationalism developmentsin
different periods and
places
Processand synthesise
information fromarange
of sources for useas
evidenceinan historical
argument
6.Declarationsand 215 The emergence and How did newidéas Identify and select
Charters nature of significant and technological different kinds of
economic, social developments questionsabout the
and politicalideasin contribute tochangein’ | past toinform historical
the period, including this period? inquiry
nationalism Evaluate and enhance
these questions
7.Beforeand After 219 Theextentof European | Whatwasthe origin, Processand synthesise

development,
significance and
long-term impact of
imperialisminthis
period?

What was the

significance of World
War I?

information fromarange
of sources for use as
evidenceinan historical
argument

Develop texts,
particularly descriptions
and discussions that

use evidence froma
range of sources thatare
referenced

INTRODUCTION

11



Human Odyssey

Year 10: The Modern World and Australia (Chapter 4)

War)

Warand Australia’s
involvement in Cold
Warand post-Cold

War conflicts (Korea,
Vietnam, The Gulf Wars,
Afghanistan), including
therisinginfluence of
Asian nations since the
end of the Cold War

Activity Page | Historical Knowledge | Key Inquiry Historical Skills
and Understanding Question(s)
1. The Treaty of Versailles | 251 Theinter-war years How did the nature of Identify and select
between World War land | global conflict change different kinds of
World War ll,including duringthe twentieth questions about the
the Treaty of Versailles, century? past to inform historical
the Roaring Twenties and inquiry
the Great Depression
Evaluate and enhance
these questions
2.The1920s - Good 255 Theinter-war years How was Australian Identify the origin,
Times,Bad Times between World War land | society affected by other | purposeand context of
World War ll,including significant global events /| primary andsecondary
the Treaty of Versailles, and changesinthis sources
the Roaring Twent!es and | period? Evaluatéthe reliability
the Great Depression )
and usefulness of primary
andsecondary sources
3.The Great Depression | 263 Theinter-war years How was Australian Use chronological
andits Aftermath between World Warland | society affected by other |sequencingto
World War ll,including significant global events | demonstratethe
the Treaty of Versailles, and changes in this relationship between
the Roaring Twentiesand | period? eventsand developments
the Great Depression indifferent periodsand
places
Selectand usearange of
communication forms
(oral, graphic, written)
and digital technologies
4.The Cold War Era 280 The nature of the Cold How did the nature of Use historical terms and
Warand Australia’s global conflict change concepts
involvementin Cold duringthe twentieth Identifyand anal
Warand post-Cold century? d'entl yandanayse
: ifferent historical
Warconflicts (Korea, interpretations
Vietnam, The Gulf Wars, : . .
. . : (including their own)
Afghanistan), including
therisinginfluence of
Asian nations since the
end of the Cold War
5. The Cold War (Berlin 281 The nature of the Cold How did the nature of Identify and locate

global conflict change
duringthe twentieth
century?

relevant sources, using
ICT and other methods

Develop texts,
particularly descriptions
and discussions that

use evidence froma
range of sources thatare
referenced

12
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Warand Australia’s
involvementin Cold
War.and post-Cold War
conflicts, including the
rising influence of Asian
nations since the end of
the Cold War

Activity Page | Historical Knowledge | Key Inquiry Historical Skills
and Understanding Question(s)
6.MovementsforRights | 284 The major movements How was Australian Identify and locate
and Freedoms forrights and freedom society affected by other | relevant sources, using
intheworldand significant global events | ICT and other methods
Fhe achievement of and.changes in this Evaluate the reliability
independence by former | period? .
. and usefulness of primary
colonies
and secondary sources
7.Australiaand the UN 286 Continuing efforts post- | What werethe Identify and locate
World War lltoachieve | consequencesof World | relevantsources, using
lasting peace and security | War II? How did these ICT and other methods
in thew.o’rlfj,mcludmg | consequences shapethe st an W range of
Australia’sinvolvementin | modernworld? o
UN peacekeenin communication forms
P ping (oral;graphic, written)
and digital technologies
8. Australian Life 290 Developmentsin How was Australian Identify and select
Expectancy technology, public societyaffected by other | differentkinds of
health, longevity and significantglobal events | questionsabout the
standard of living and changes inthis past to inform historical
duringthe twentieth period? inquiry
century, an.d concern Processand synthesise
forthe environmentand . .
o informationfromarange
sustainability
of sources foruse as
evidenceinan historical
argument
9. Globalisation 292 The nature of the Cold How was Australian Develop texts,

society affected by other
significant global events
and changesinthis
period?

particularly descriptions
and discussions that

use evidence froma
range of sources thatare
referenced

Selectand usearange of
communication forms
(oral, graphic, written)
and digital technologies

Each chapter of this book elaborates on the detail of the overview content specified at each year level
(7-10). Teachers may wish to use this material for their own reference or interest. Content is presented in

avariety of ways.

Each chapter contains:

> Abrief overview essay of the period

> Atimeline (see central insert)

> Graphicsillustrating key concepts

INTRODUCTION
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» Elaboration of significant events/ideas specified in AC History
> Classroom activities designed to assist with the teaching and learning of world-history overviews

» Recommended multimedia resources on the topic.
NB. You may copy materials in this book for use in your classroom.

This resource is not:

> Asyllabus

» Aseries of lessons plans for 7-10 depth studies
> Adefinitive guide on how to teach.

The authors recognise that there are many legitimate approaches to designing and deliveringAC History
overviews. Teachers should be mindful of the relative flexibility afforded them when planning their
programmes or syllabi for teaching and learning. The approaches suggested here are neither exhaustive
nor exclusive, but instead present ways, based upon best practice in history education, to enhance
historical knowledge and understanding.

Teachers should also be aware that they are not compelled to adhere to a particular order when teaching
depth studies. For example, one teacher may decide to integrate the first depth study, Investigating

the Ancient Past, into the other depth studies. Similarly, another teacher might include an additional
civilisation in this depth study.

Programming considerations will vary from school toschool, class to class, as teachers consider the needs
and skills of their students.

TIME ALLOCATION

The advice from the Australian Curficulum, Assessment and Reporting Authority (ACARA) suggests that
overview studies comprise ten percent of the year’s study of history. It is important to note that this is
indicative only - the authors.of this resource do not believe it is helpful for time fractions to be allocated
in an inflexible manner. What will be more useful for the teacher is if he/she spends time considering how
best to cover these ideas, events and concepts in their teaching and learning programme.

14 INTRODUCTION



Human Odyssey

Introduction

The Year 7 History course in the Australian Curriculum examines the period

¢. 60,000 BCE-c. 650 CE. The Year 7 course differs slightly from the others

in that one of its depth studies, Investigating the Ancient Past, acts as an
introductory study to history and the methods and sources used by historians.
Investigating the Ancient Past also introduces the student to aspects of Ancient
Australia; with this in mind, we focused one of our first activities on this topic.

Key Inquiry Questions

In Year 7 History, students examine the following key questions:

> How do we know about the ancient past?

> Whyand where did the earliest societies develop?

> What emerged as the defining characteristics of ancient societies?

» Whathave been the legacies of ancient societies?

Overview Content

The following overview content is to be taught in Year 7 History. Overview
content identifies important features of the period, ¢. 60,000 BCE=c. 650 CE,

as part of an expansive chronology that helps studénts understand broad
patterns of historical change. It is not intended to be taught in depth. As such, the
overview provides the broader context for the teaching of depth study content
and can be built into various parts of a teaching and learning programme. An
overview will constitute approximately ten per cent of the total teaching time for
the year.

Overview content for the ancientworld (Egypt, Mesopotamia, Persia, Greece,
Rome, India, Chinaand the Maya):

> The theory that people moved out of Africa around 60,000 BCE and migrated
to otherparts of the world, including Australia;

> The evidence for the emergence and establishment of ancient societies
(including art, iconography, writing tools and pottery);

> Keyfeatures of ancient societies (farming, trade, social classes, religion, the
rule of law).

Depth Studies

See introduction to book for Year 7 depth studies.
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ABOVE (left): Homo
floresiensis, replica;
(centre): Skulls of 1. Gorilla; 2.
Australopithecine; 3. Homo
erectus; 4. Neanderthal
(La-Chapelle-au-Seine); 5.
Steinheim Skull; 6. Modern
human; (right): Scientific
reconstruction ofaHomo
habilis.

1 Peter Watson, Ideas, A
History from Fire to Freud
(Weidenfeld &Nicolson,
2005),22.

2 Watson, /deas, 25.

Overview: Where did the Human
Odyssey Begin?

Beginnings in Africa: Physical Evolution

One-hundred-thousand years ago, the world #was oecupied by a morphologically
(structurally) diverse group of homiinines or human species, yet by 30,000
years ago the diversity of the population across all continents had vanished. The
modern form of Homo sapiens had become the only human species.

Before moving on to theories that explain the origins of human existence, it is
important to consider the morphological changes that made hominines diverge
from the Apes and develop into what we understand as modern humans: Homo
sapiens. In thefirstinstance this can be explained by Australopithecus’ bipedalism
around 4 million years ago.!

It was this change, bipedalism, which led to the first spurt of growth in brain
sizewhich was a characteristic of the Homo habilis species some 2.5-2 million
years ago. Bipedalism and the consequent growth in brain size had several
consequences: walking upright freed the hands to transport food to the

group; the upright posture enabled the descent of the larynx and the future
development of oral communication; the hands were free to make stone tools,
helping early humans change their diet to a carnivorous one, which in providing
more calorie-rich food enabled further brain growth.?

A second significant brain size increase, which occurred 1.8-1.6 million years
ago, led to the appearance of Homo erectus, the first hominine to leave Africa and
move into Europe and Asia. After this migration Homo erectus lived in isolated
geographical areas and diversified into separate species. In Europe and western
Asia, Homo erectus evolved into the Neanderthal. In Asia it stopped evolving

and remained as Homo erectus. In the Indonesian archipelago the discovery

of the small-sized Homo floresiensis (aka the Hobbit) might even suggest they
descended from earlier migration waves before erectus.

18
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Introducing Human Life on Earth

DURATION: 15 MINUTES

Purprosk: To assess students’ current understandings of ‘time” and ‘the past’; to
introduce students to the time of human habitation of the planet; to introduce
the idea that there is uncertainty about knowing about the past.

INSTRUCTIONS

1. Askstudents torecall the earliest date in history that they are aware of. You
might discuss with them what the event was and how they found out about
it. This question allows students to share their knowledge and for you to
make an assessment of the extent of their knowledge; also to gauge what their
perceptions of the past are and where they get their historical knowledge
from (e.g. books, online, TV, documentaries, films). It might also prepare
students for the next part of the task.

2. Onawhiteboard or interactive whiteboard, draw a horizontal line with the
following markers (from left to right):

2million years; 1.5 million years; 1 million years; 500,000 years; 400,000
years; 300,000 years; 200,000 years; 100,000 years; 50,000 years; 40,000
years; 30,000 years; 20,000 years; 10, 000 years; 5000 years; 4000 years; 3000
years; 2000 years; 1000 years; 500 years; 400 years; 300 years; 200 years; 100
years; 50 years; TODAY.

3. Askstudents to discuss, in groups of 3—4, how long they think humans have
lived on the planet. A representative from each group should indicate on the
whiteboard the length of time that humans have inhabited the planet.

4. Once all the groups have submitted their estimates, suggest to students that
there is no exact date marking the beginning of human life on Earth but that
many historians and scientists have suggested what they think that date might
be. Some haveagreed it is somewhere between 300,000 and 250,000 years
ago. At this point emphasise that the Year 7 course focuses on the human
history of the world and that there are different opinions on where and when
human life began. Itisimportant to emphasise that history involves many
interpretations and theories, some of which differ on key points. NB. Retain
the timeline you have created for use in activities below.

Evolutionary Changes

DURATION: 10 minutes

Purprosk: To identify changes in human species over time; to consider the impact
of these physical changes on human species.
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3

Note that modern
humans are sometimes
referred toas Homo
sapiens sapiens.

INSTRUCTIONS

1.

Explain to the class that scientists believe that modern human, Homo sapiens,
evolved from apes.?

Ask students to complete Worksheet 1: Evolutionary Changes (p.67).

Ask groups to report back after completing the worksheet. If necessary,
prompt them with observations like ‘less hair,” ‘straighter spine,” ‘taller,

and so on. With each response ask students what the advantages of certain
characteristics might be and what they tell us about the lifestyle of the species,
e.g. Why would a straighter spine be more beneficial than a yery curved one?
Why might the man in the middle of the picture have shorter, stockierlegs
that the one on the right?

Introducing Bipedalism

DURATION: 20 minutes

Purposk: To introduce the terms quadrupedalism and bipedalism.

INSTRUCTIONS

1.

2.

Get students to complete Worksheet 2: From Four Legs to Two Legs (p.69).

Draw the group’s attention to the change from walking on four legs
(quadrupedalism) towalking on two legs (bipedalism). Write the two terms
on the board and encourage students to remember them by thinking of
familiar wordslike bicycle (two wheels), pedal (operated by legs) and quadruple
(multiply by four). Comment on the importance of bipedalism to a nomadic,
foraging society.

Askstudents when they think primates first became bipedal. Get them to
refer to the timeline created in Activity 1. In estimating, students will gain a
sense of the vastness of ‘human’ history. (Answer given below.)

Having copied the drawing depicting evolution (see Worksheet 1) and cut it
into pieces beforehand, give each group one of the five hominids pictured.
Ask each group to place its hominid on the appropriate part of the timeline. If
necessary, assist them to place Australopithecus (second from left), who was
the first bipedal specimen, on the timeline at about 4 million years ago. Homo
erectus (centre) should appear around 2 million years ago. Homo sapiens (far
right) should be placed around 250,000 years ago. These illustrations will
draw students’ attention to the rate at which species evolved and emphasise,
once again, the vastness of time.

20
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Theories of Early Migration

DURATION: 25 minutes

Purrosk: To examine the different theories regarding the population of the world
by Homo sapiens; to develop skills in explaining the two main theories verbally
and in writing.

INSTRUCTIONS

1. Divide the class into pairs (there may be one group of three). Give half of the
pairs a copy of the graphic entitled ‘Out of Africa Theory’ (p. 16) and the other
half of the pairs a copy of the graphic entitled ‘Multi-regional Theory’ (p. 16).

2. Askeach pair to note down answers to the following questions:
i. What does your graphic suggest about how the world became populated?

ii. Which species first moved out of Africa to populate other parts of the
world, and when did this occur?

iii. According to the theory, when did a human species emerge inthe
Australian region?

3. Get pairs to share their responses with the class. Students will soon see that
two different interpretations of how the world became populated emerge.
Have them discuss which one sounds more plausible and why.

4. Ask students to write down in their own words what the two graphic show and
how they differ.

How Long have Humans Lived in Australia?

DURATION: 70 minutes

Purrosk: To appreciate the relatively short amount of time in which humans
have inhabited the earth.

INSTRUCTIONS

1. Inpairs,askstudents to discuss what evidence there is to suggest that people
moved from Africa to Australia around 60,000 years ago (see graphics used in
Activity 4). Then, as a class, discuss the evidence and why it has been disputed.

2. Asaclass, view and discuss Episode 4 (Australia) of the BBC’s 2009
documentary The Incredible Human Journey (59 mins). Written and
presented by Dr. Alice Roberts, the episode gives a good overview of theories
of migration and looks at the various explanations for human origins in
Australia. Students should take notes as they watch the documentary.
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3. Forhomework, students should write up their notes into a 100-word
paragraph summarising the key points of the documentary.

Extinction of Megafauna

DURATION: 40 minutes

Purposk: To learn about the competing theories of how humans populated
different parts of the world; to examine the evidence relating to these theories; to
introduce key terms such as megafauna.

INSTRUCTIONS

1. Askstudents whether they have heard of the term megafaina. Get them to
guess what it might mean, prompting them with related terms such as flora,
fauna, megabyte. (Answer: very large animals.)

2. Referring to the timeline you made in Activity 1, ask students when they think
megafauna inhabited Australia. (Answer: 1.6 million-10,000 years ago, during
the Pleistocene period.)

3. Getstudents to complete Worksheet 3: Pleistocene Era - Land of the Giants
(p. 72). Ensure that they go away with correct responses written down.

RIGHT (top): Skull of Giant
Wombat or the Rhinoceros
Wombat -diprotodon -1896;
(bottom): Artist’s impression
of past Australian megafauna.

22 Chapter 1: The Ancient World



Human Odyssey

Further Resources

Christian, David. This Fleeting World: A Short History of Humanity.
Berkshire Publishing Group, 2008.

Considered one of the ‘fathers’of the ‘Big History’ movement, Christian
presents a superb 100-page history of the world which helps to crystallise ideas
surrounding world history. This book was written for students and teachers and
includes some interesting ‘thought experiments’ the teacher might conduct with
students in order to enhance their understanding of this expansive topic.

Gombrich, Ernst. A Little History of the World. Yale University Press, 2005.

This is the 2005 English translation of the 1936 book by renowned art historian
E.H Gombrich, which was first published under the title Eine kurze Weltgeschichte
fiir junge Leser. Gombrich had written the book in order to suggest that one.could
write a history of the world in a manner that would be appealing to young people.
The classroom teacher could use it very well to introduce historiography. As the
book was written during the 1930s and only covers the period up to World WarlT,
it gives an interesting perspective on world history.

Stokes-Brown, Cynthia. Big History: From the Big Bang to the Present. New
York: New Press, 2007.

A teacher-educator and student of David Christian, Stokes-Brown takes the
reader through the world history journeyin some detail. Her book is very
readable and engaging.

Woolly mammoths were driven to extinction by climate change and human impacts. The image depicts a late Pleistocene landscape in northern Spain
with woolly mammoths, equids,awoolly rhinoceros,and European cave lions with a reindeer carcass.
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Evolutionary Changes

STUDENT NAME:

This worksheet helps you to:
» Identify changes in human species over time

> Consider the impact of these physical changes on human species.

Instructions

In a small group, examine the image below. Then complete the questions that follow:

Evolution of human beings.

1. What physical similarities can you identify?
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2. What physical differences can you identify?

3. What do you see as the most significant physical change?

4. Identify the likely benefits of the changes you noted above.

END OF WORKSHEET.
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Four Legs to Two Legs - When Less is More

STUDENT NAME:

This worksheet helps you to:

4

>

>

>

Refer accurately to online sources of information
Understand key terms and concepts
Demonstrate understanding in your own words

Consider the effects of change in human species over time.

Human Odyssey

We all know how to search for information online. Some of us even know how to question theinformation
we find there, which is great. You are probably also able to look up a word ina dictionary and copy out its
definition. In fact, show us that you can do that, right now - look up a definition of the words below. We
alsoneed you to note exactly where you found the answers. If it is from the internet you need to cite this
information correctly. DO NOT simply say ‘Google!”

You need to refer to the author or organisation that compiled the information; the year the site was created

or last revised, the date you viewed the material, and the web address or URL.

For example, if you find a definition at http://www.merriam-webster.com/dictionary/bipedalism, you need to
reference it like this: Merriam-Webster, 2011, Encyclopedia Britannica, viewed 31 November 2011, http://
www.merriam-webster.com/dictionary/bipedalisni.

Instructions (Part 1)

1.

Define bipedalism:

2. Give areference for your definition:
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3. Define quadrupedalism:

4. Giveareference for your definition:

5. InActivity 2 you noted general physical changes between human species over time. In the table below,
note specific advantages that would have made the chancés of survival greater.

Change

This change would have increased the species’
survival because ...

Walking on two legs

Standing upright

Descent of larynx (voice box) due to upright position

Freeing of hands

Less body hair

Increased brain size (especially cerebral cortex)

70
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Instructions (Part 2) - Be the Historian: Write Historically!

Good historians don’t just tell us what happened in the past. Good historians use historical sources to
form a body of evidence that will help them support their version of the story. Complete the following
sentence stems to explain why bipedalism was important to the development of the human species.

If the species had remained quadrupedal, we might not be able to ...

As the species became bipedal, it was able to ...

This is because...

We know these changes oceurred because ...

END OF WORKSHEET.
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Pleistocene Era - Land of the Giants

STUDENT NAME:

This worksheet will help you to:

» Learn about the competing theories of how humans populated different parts
of the world

» Examine the evidence relating to these theories.

You have already looked at how modern human came about. You may think Homo sapiens emerged in the
distant past (250,000 years ago) but have you ever thought what was here over amillion yearsago?

Let’s have alook at the Pleistocene Era, which occurred between 1.6 million and 10,000 years ago. Before
humans inhabited the earth we know that the animal kingdom ruled - you have probably seen Jurassic
Park or loved looking at picture books of dinosaurs in primary school.

In the Pleistocene Era, megafauna inhabited the earth: giant versions of many common animals that we
still see today, like wombats and kangaroos. One such animal;a marsupial known as diprotodon, lived in
Australia until about 30,000 years ago.

Instructions

Carefully examine Sources A-D in the evidence filebelow: Then complete the tasks that follow.

SourceA

Diprotodon
(reconstruction).
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SourceB

The extinction of megafauna around the world was probably due to environmental and ecological factors. It
was almost completed by the end of the last ice age. It is believed that megafauna initially came into existence
in response to glacial conditions and became extinct with the onset of warmer climates ...

At the end of the last ice age, Australia’s climate changed from cold-dry to warm-dry. As a vesult, surface
water became scarce. Most inland lakes became completely dry or dry in the warmer seasons. Most large,
predominantly browsing animals lost their habitat and retreated to a narrow band in eastern Australia,
wherve there was permanent water and better vegetation. The diprotodon, one of Australia’s megafauna,
may have survived on the Liverpool Plains of New South Wales until about 7000 years ago. If people have
been in Australia for up to 60,000 years, then megafauna must have co-existed with humans for at least
30,000 years.

Australian Museum (2010), http://australianmuseum.net.au/Megafauna-extinction-theories-pdatterns-of-
extinction/. Accessed 22 November 2011.

SourceC
Archaeological evidence suggests that humans first arrived in Australia at least 66,000 years ago.

The impacts that hunting by early Australians had on the animals is still a matter of speculation. However,
we do know that many of the extinctions of the Megafauna occurred at avound the time that humans spread
across Australia. We also know from dating and archaeological material such as rock art, that there was a
period of co-existence between Indigenous people and Megafauna:

Dating of fossil sites avound Australia suggests that many of these animals were extinct by avound 46,000
years ago.

Thus far there is no direct fossil evidence that humans hunted the Australian megafauna. In North America
and Europe there is abundant evidence for such activities. In Australia we are yet to find the ‘smoking gun.’

Another activity practised by Aboriginal people was burning, and this would have influenced the vegetation
structure. Some scientistshave suggested that frequent burning over an extended period of time would have
altered the vegetationenough to cause extinctions of animals, particularly the browsers.

Department of Environmentand Heritage, Government of South Australia (2006), http://web.archive.
org/web[20070906000839/http:[[www.parks.sa.gov.au/naracoorte/wonambifreasons/indigenous/index.htm.
Accessed 24.0October 2011.

SourceD

ALTHOUGH abundant evidence exists for human occupation of Africa and Eurasia for tens of thousands
of years, man has often been considered a late-comer to the Australian continent. Archaeological
investigations in Australia are now providing evidence of man between twenty and thirty thousand years
ago.

C. M. Barbetti and H. Allen, letter to Nature 240, 46-48, 3 November 1972, www.nature.com/nature/journal/
v240/n5375/pdf|240046a0.pdf. Accessed 24 October 2011.
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