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The Australian Curriculum: History

• Australian Curriculum: History requires the study of 
global/world history within an inquiry framework. This 
involves:

� Inquiry questions aimed at addressing big ideas

�Broad introductory overviews

�Depth studies located in a world context�Depth studies located in a world context

� Examination of trans-regional and cultural networks

�National history located in a world context

This means: working with varying temporal and spatial scales; 
problem-based comparative studies; and with data drawn from the 
applied sciences



The Australian Curriculum: History

Overviews

Historical Knowledge and Understanding includes an overview of the 

historical period to be covered in each year level 7–10. The overview is 

not intended to be taught in depth; it will constitute approximately 10% not intended to be taught in depth; it will constitute approximately 10% 

of the total teaching time for the year. The overview content identifies 

important features of the historical period at the relevant year level 

and provides an expansive chronology that helps students understand 

broad patterns of historical change.



Australian Curriculum: History

Depth Studies

In addition to the overview, Historical Knowledge and Understanding 

includes three depth-studies for the historical period at each year level 

7–10. For each depth study, there are up to three electives that focus 

on a particular society, event, movement or development. It is expected on a particular society, event, movement or development. It is expected 

that ONE elective is studied in detail, which will constitute 

approximately 30% of the total teaching time for the year. The content 

in each elective is designed to allow detailed study of specific aspects of 

the historical period. The order and detail in which content is taught is 

a programming decision. Content may be integrated in ways 

appropriate to the specific local context; and it may be integrated with 

the content of other depth-study electives.



Australian Curriculum: History

Relationship between overviews and depth 

studies

As part of a teaching and learning program, the depth-study content at 

each year level 7-10 may be integrated with the overview content. The 

overview provides the broader context for the teaching of depth-study 

content. This means that the overview content can provide students 

with an introduction to the historical period; it can make the links to 

and between the depth studies, and it can consolidate understanding 

through a review of the period.



Australian Curriculum: History

Year 7: The Ancient World

Investigating the Ancient PastInvestigating the Ancient Past

OverviewOverview

The Asian WorldThe Asian World

One of India China

The Mediterranean WorldThe Mediterranean World

One of Egypt Greece Rome



Australian Curriculum: History

Year 7: The Ancient World

The Overview

The following content is to be taught as part of an overview for the 

historical period. It is not intended to be taught in depth. An overview 

will constitute approximately 10% of the total teaching time for the 

year. Overview content identifies important features of the period 

(approximately 60 000 BCE – c.650 CE) as part of an expansive (approximately 60 000 BCE – c.650 CE) as part of an expansive 

chronology that helps students understand broad patterns of 

historical change. As such, the overview provides the broader context 

for the teaching of depth study content and can be built into various 

parts of a teaching and learning program. This means that overview 

content can be used to give students an introduction to the historical 

period; to make the links to and between the depth studies; and to 

consolidate understanding through a review of the period.



Australian Curriculum: History

Year 7: The Ancient World
Overview content for the ancient world (Egypt, Mesopotamia, Persia, Greece, Rome, India, China and the Maya) includes the following:

the theory that people moved out of Africa around 60 000 BCE and migrated to other parts of the world, including Australia

•using a map to describe the pattern of movement of humans ‘out of Africa’ and across other continents over time, and looking at the types of evidence of 

these movements (for example stone tools, human remains and cave paintings)

the evidence for the emergence and establishment of ancient societies (including art, iconography, writing tools and pottery) exploring an 

early example of art (for example the 17 000 BCE great bull paintings from the Lascaux Cave in France) and discussing why they may have 

been painted

•discussing the evolving nature of the evidence in this period, which shows increasingly sophisticated forms of technology (for example the 

transition from making tools out of stone, bone and wood to metalworking)

•identifying sources of evidence for the emergence of organised states (for example the Cuneiform script phonetic writing of the Sumerians

c.3500 BCE; the ancient law code of Hammurabi clay tablets from ancient Babylon c.1790 BCE; artefacts found in the tombs at Ur Sumer 

c.2500 BCE, which indicate the presence of either royalty or priestesses; pottery shards and fragments discovered in Palestine made of mud 

from the River Nile in Egypt as evidence of trade

Key features of ancient societies (farming, trade, social classes, religion, rule of law) exploring why the shift from hunting and foraging to 

cultivation (and the domestication of animals) led to the development of permanent settlements

•identifying the major civilisations of the ancient world (namely Egypt, Mesopotamia, Persia, Greece, Rome, India, China and the Maya); 

where and when they existed, and the evidence for contact between them

•locating the major civilisations of the ancient world on a world map and using a timeline to identify the longevity of each ancient civilisation

• identifying the major religions/philosophies that emerged by the end of the period (Hinduism, Judaism, Buddhism, Confucianism, 

Christianity, Islam), and their key beliefs (through group work)



From Curriculum to Teaching



Framing the ancient world

• Inquiry questions and big ideas:

� How do we know about the ancient past?

� Why and where did the earliest societies develop?

� What emerged as the defining characteristics of ancient �

societies?

� What have been the legacies of ancient societies?



What are big ideas?

Big ideas comprise 
‘the core concepts, principles, theories, and processes that serve 
as the focal point of curricula, instructions and assessment. By 
definition, big ideas are important and enduring. Big ideas are 
transferable beyond the scope of a unit. Big ideas are the 
building material of understanding. They can be thought of as building material of understanding. They can be thought of as 
the meaningful patterns that enable one to connect the dots of 
otherwise fragmented knowledge. A big idea can be referred to 
as a “linchpin idea”. The linchpin is the pin that keeps the wheel 
in place on a axle. Thus, a linchpin ideas is one that is essential 
for understanding, without which the student cannot go 
anywhere’. 

(Wiggins and McTighe, Understanding by Design, p.338



The Big Ideas Approach

Understanding by Design: the scaffold
� Engagement

�Connection 

�Prior learning

�Questioning�Questioning

� transformation

�Understanding

�Deep

�Contextualized

� Transference

�Applied



The Big Ideas Approach

Historical inquiry

� Big questions

� Historical reasoning through:

o Analyzing and interpreting source 

o Comparing and contrasting perspectiveso Comparing and contrasting perspectives

o Generating and sharing hypothesis and conclusions

o Generating







The Overview: qualities and purpose

• What is an overview?
� Making sense of history in the long-term - a ‘big picture’ approach or 

working with a polythetic framework

• What’s the purpose of an overview?• What’s the purpose of an overview?
� Addressing issues of fragmentation, highlighting the power of historical 

narrative, making informed generalizations and establishing ideas and 

themes to elaborate on in subsequent study.



The Overview : qualities and purpose

How can an overview be used to structure teaching and 
learning?

� Organize content

� Create cohesion within a unit of study or across the span of the 
curriculum

� Address matters of temporal scale (intra/across period scale)� Address matters of temporal scale (intra/across period scale)

� Address matters of spatial scale (local, nation, empires, continents, 
civilizations or global

� Address matters of human scale (from individuals to humanity as a 
whole

Howson, J & Shemilt, D. (2011). ‘Frameworks of knowledge: Dilemmas and Debates

in Debates in history teaching, ed I. Davies, Routledge, London. 















Historical concepts

Core meta concepts:

• Evidence - the data base of history, central to historical inquiry and skills 
acquisition

• Time - orders the past chronologically/sequentially by using the mechanics 
of time and other constructs such as periods built around specific events, 
processes and themesprocesses and themes

• Continuity and change - what changes, what remains similar and why. 
Both organize a complex past

• Cause and effect - causes are the necessary conditions for an event to 
occur and ‘effects’ are the outcomes of these events

• Empathy - often associated with historical perspective-taking
• Significance - historical events and circumstances with contemporary 

relevance
• Contestability - historical explanations are provisional and open to debate 

at professional and public levels



Overview: The Oxford Approach



Overview: The Oxford Approach
AC: History: Inquiry Questions for Ancient History

�How do we know about the ancient past?

�Why and where did the earliest societies develop?

�What emerged as the defining characteristics of 

ancient societies?

�What have been the legacies of ancient societies?

Questions

• All chapters built around 
questions

• Reflect curriculum

• Give meaning to content

• Frame inquiry

• Support drilling down



From Overview to Depth

Investigating the Ancient PastInvestigating the Ancient Past

OverviewOverview

The Asian WorldThe Asian World

One of India China

The Mediterranean WorldThe Mediterranean World

One of Egypt Greece Rome



From Overview to Depth

GREECE
• The physical features of ancient Greece (such as its mountainous 

landscape) and how they influenced the civilisation that developed there 
(ACDSEH003)

• Roles of key groups in Athenian and/or Spartan society (such as citizens, 
women, slaves), including the influence of law and religion (ACDSEH035)

• The significant beliefs, values and practices of the ancient Greeks, with a • The significant beliefs, values and practices of the ancient Greeks, with a 
particular emphasis on ONE of the following areas: everyday life, warfare, 
or death and funerary customs (ACDSEH036)

• Contacts and conflicts within and/or with other societies, resulting in 
developments such as the expansion of trade, colonisation and war (such 
as the Peloponnesian and Persian wars) (ACDSEH037)

• The role of a significant individual in ancient Greek history such as 
Leonidas or Pericles (ACDSEH130)



Greece: Depth Study

Your turn

• What inquiry questions would you ask to 

unpack these ‘5 Dot Points’ for Greece?

• Group the ‘content’ topics under the • Group the ‘content’ topics under the 

questions 

AC: History: Inquiry Questions for Ancient History

�How do we know about the ancient past?

�Why and where did the earliest societies develop?

�What emerged as the defining characteristics of ancient societies?

�What have been the legacies of ancient societies?




