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This session focuses on a program at the NGV that links medieval history, art 
and literature. Developed in response to a request from a school for a 
program that provides a context for the study of the Flemish novel, With a 
Sword in My Hand (2010), students view paintings, illuminated scripts, 
sculptures, stained glass windows and decorative arts that cast light on 
the Middle Ages including key characters and events in the novel. The 
program offers great scope for enriching learning outcomes in History and 
for creating authentic connections across the curriculum.  
 



Summary of the text. 
 
Chapter 1. 

 Knights, Free cities, trade, exotic, Politics (Kings, Pope), Count of Flanders 
– Leader, Warrior, Diplomat, Languages, the Arts 

 Context – Date: 1347, Place: Castle of Male, Event: Birth of Marguerite, 
Countess of Flanders. 

 Medical practices, Superstition, Religion, Seasons, Morva 
 Key Characters: Count and his wife the Duchess of Brabant, the new 

born Marguerite.  
 Famine – extended winter, grain disease, concerns.  

 
Chapter 2 

 Clothes, jewellery, ladies in waiting, portraits of counts, the castle, 
Horses and Knights, Scents, jousting event, the local area, personal 
hygiene, Make-up/personal grooming (bleach hair with dove droppings! 
Pluck forehead hair), Manners (not spitting on the table linen), table 
manners (not like English noblemen who have just learnt to walk 
upright). 

 A sword is promised to her by the castle blacksmith. Swearing, castle 
activites, Bruges described.  

 
Chapter 3 

 A son is born but dies early. 
 The place and function of religion (relics, rituals, festivals, offices, 

stories, legends, prayer, chapels) 
 Mother sent away. Suffers a breakdown. 

 
Chapter 4 

 Harvest, celebration, ‚I’m going to have to learn English.‛ War 
preparations and accounts. 

 
Chapter 5. 

 Recounting of the war between the French and English. 
 The carrying of relics into battle to protect and embolden 
 The counting of the countesses lands to be inherited. 
 History of the Count of Flanders 
 The torture of not having a male heir. 

 
Chapter 6 

 Chapel – Bible, Latin 
 Concern about conception through the auditory canals. (Mary’s possible 

experience) 
 Education – music, poetry, arithmetic, geometry, drawing, harp, 

embroidery, French, Latin (spicy Flemish from serfs) 
 Horses and the boys training. 
 Learning to paint on a panel with oil paints (every young lady has to paint 

a portrait) She paints her father. 
 Very critical of her looks (throughout the book) 
 Marguerite is left handed and caned for it 
 Travelling Franciscan friar teaches Marguerite astronomy and the 

place of the divine. 
 
Chapter 7 

 Marguerite is 9 years old and knocks about with the boys. 
 Public executions with merchants, eel skinners, noble ladies, brothel 

keepers, cake sellers, pick pockets, purse snatchers, priest hears 
confession and hangman does his job (paid by man to be killed to shorten 
his death) bodies on display for weeks 

 Execution based on crime 
 Roderick – son of the Guild leader – Marguerite’s nemesis 



 Historical event recanted – Red Night – the massacre in Bruges  50 years 
ago by Guild leaders against the nobility 

 Field episode against an Italian trader. She defends her young friend 
against this dagger welding foreigner. 

 Further antics are mentioned – dead rats in bed, badgers and dogs set 
free in courtyard, toilet seat cut, etc... Father forbids her to be with 
the boys and to wear a corset. 

 
Chapter 8 

 France and England Bretigny Peace Treaty 
 England trips by count 
 Treasury – Count has coins struck in his image 
 English wool is woven into cloth in Flanders – dyed, cut and sewn into 

dresses, trousers, shirts, cloaks, table clothes, bed linen and horse 
blankets. 

 Flemish Guilds – 54 of them; pay taxes to the Count but do what they 
want. 

 Exotic animals are given and placed in the Ghent Zoological Gardens 
 Climate – mini Ice Age (snow in September) 
 Priest’s take on women – ‚leads men into confusion. She is an insatiable 

beast, she is in a perpetual state of war, a daily devastation, a house 
filled with storms. You young lady Marguerite of Male are the slippery 
slide into the abyss...‛ 

 Willem – Marguerite’s first love. ‘It lasts 28 days.’ 
 Superstition surrounding the drawn out winter 
 Stories – Books – room of St Anne. 17 books locked away, wrapped in red 

silk and written by hand, costing a fortune (thousands of Flemish 
pounds), pages on lamb’s skin, ink from sour oak soap and coloured by 
ground incest shells. Stories are about –  
1. The wise wolf Izegrim 
2. The Amazons 
3. Knight Everard 
4. The young Druid servant 
5. The sailor Hodde 
6. The story of Lancelot 
She revisits some of them during the course of the novel. 

 
Chapter 9 

 Embroidery- story from one of the books 
 Story of the Knight Parsifal and the quest for the Holy Grail 
 Ferre, the castle blacksmith leaves the castle and gives Marguerite a 

rapier – a thrusting sword 
 
Chapter 10 

 Fencing master visit in Bruges (Tagliaferno) 
 Food and dresses – impending marriage announcement for Marguerite 

and the court. French prince Philip or English Prince Edward of Langley, 
Duke of Cambridge 

 
Chapter 11 

 England is important to Guild lobby because of wool trade. 
 The history of marriage and politics (Father wanted to marry into 

French nobility 
 Marguerite doesn’t want to marry English Prince. She goes on a hunger 

strike. Amazing meals are described as they are brought to her. 
 She eventually succumbs forcibly to her father’s wish to marry an 

Englishman – Edward 
 
Chapter 12 

 Pearl gifts and perfumed love letters from Edward 
 Scents are described (from the crocus blossom, the most precious 

flower in the world because saffron is extracted from it). 



 Marguerite returns mail with snippets of her hair. Edward has this 
sewn into his tunic. 

 More pearls – in the end 15 are sent. Marguerite is very excited. (Pearls 
from the 5 oceans of the world. Symbolism is interesting.) 

 Enter the Count’s mother – a hardened lady whose presence and 
personality make sense of Marguerite’s father. Her symbol is the fleur 
de lis. The king of France is Uncle to the Count. She is distressed over 
the marriage arrangements her son has set out for his daughter. 

 France and England are compared. 
 Marguerite meets Philip. They tour Flanders together playfully. ‘The 

year is 1361. The dark ages are past...before Charlemagne..’ Marguerite 
rides a horse like a man does. 

 
Chapter 13. 

 Illicit bathhouse scene. Patrons, politics and hot gossip.  
 
Chapter 14 

 Philip’s love poetry 
 Edward arrives and Marguerite is very excited until she sees him. She is 

given a total makeover and notes when she eventually lays eyes on him 
- ‘’He’s one of the most repulsive looking people I have ever seen’. Later 
she notes ‘He has a head like a brain full of phlegm, smells like an 
overripe orchard, has a voice loud and shrill’. 

 Edward gifts a giraffe to Marguerite. 
 A jousting tournament is organised to mark the occasion. 
 Knights, tents, standards, banners, pennants, coat of arms,  
 We see wit and venom in Marguerite’s responses 
 Her father alarmed by her rejection of Edward notes that  she has  

‘more whims than a dog has flees.’ 
 
Chapter 15 

 Bruges fencing lessons 
 Edward travels about Flanders 
 Coin minting 
 Banquet for Edward and Marguerite 
 Edward’s speech – ‘It will be the first time that the dragon of St George 

and the Lion of Flanders are seen on the same banner’. 
 
Chapter 16 

 The tournament day described. Rules of tournament. The tournament. 
The aftermath – surgeons and casualties. Philip is injured.  

 
Chapter 17 

 Marguerite is distraught with her situation. Her hardy spirit spurs a 
solution. Marguerite’s dagger described with the words – ‘I stand firm’. 

 Wedding dilemma. 
 
Chapter 18 

 Wedding day 
Guild Masters meet with Count to dispute the situation 

 The Pope plays a part in the situation 
 
Chapter 19 

 Pestilence comes to Flanders. (The Children’s Plague) 
 The situation is described in accessible and fascinating reporter on the 

scene detail 
 Death, coping, religion, dealing with the dying, death and survival 
 Marguerite marries Philip (guests wear masks to protect them from the 

plague) 
 Marguerite and Philip escape to France (castle of Rouvres) and 

describe the journey and the effect of the plague on the country side 
and people and crops 



 Marguerite grooms herself for her first night with her new husband 
 Philip has the plague! 

 
Chapter 20 

 Philip and Marguerite are isolated in a shelter away from the castle 
 Marguerite defines herself in reference to Philip 
 Philip speaks about being too young to die- he’s 15. He talks about his life 

and places he has been – one is Our Lady of the Snow – Convent of the 
Heavens 

 Marguerite declares her undying love for Philip. 
 Marguerite survives and wants to disappear – she decides to go the 

convent Philip mentioned – she ‘wants to exist only for God’. 
 
Chapter 21 

 Convent described in detail. 
 Marguerite’s father arrives to take her back to Flanders 

 
Chapter 22 

 Marguerite and Count’s sword fight in the convent! 
 Count at the end says ‚Grab hold of your life...I’m not saying it is going to 

be easy. There will be sickness, death and war. But there will also be 
beauty, somehow.‛ 

 Wounds are tended too – alcohol and Poppy juice, stiches and washed 
silk. 

 Marguerite mentions what she has missed about Flanders 
 The story concludes with ‘Marguerite van Male, 13 March, 1361. 

 
 
 
 



VELS - The Humanities - History - Level 5 

 

Learning focus 
As students work towards the achievement of Level 5 standards in History, they develop knowledge and understanding about 
ancient and medieval societies and their role in providing the foundations of modern society. They consider why people at the 
end of the medieval period set out to discover the unknown world. They investigate some voyages of this period and New World 
discoveries during the Age of Exploration. Ancient societies could include civilisations of China, Rome, Greece and Egypt. 
Medieval societies could include those from England, Europe, Asia or an Islamic society. The Age of Exploration could include the 
discoveries of the Portuguese explorers, Christopher Columbus, Ferdinand Magellan, Francis Drake, the French explorers, Henry 
Hudson and James Cook. This learning enhances students’ knowledge and use of historical concepts such as time – chronology 
and sequencing, change and continuity – and cause and effect, and develops a broad historical map which allows them to locate 
periods of history within a timeframe. 
 
Students explore key concepts of democracy, governance, the rule of law, justice, religion, liberty, authority, leadership, culture 
and feudalism. Students begin to use a variety of sources that record the features of these past societies. They investigate daily 
life, the role and work of various groups, the division of labour between men and women, education, rituals and family. They 
explore the values and beliefs of societies through their religions, myths and legends, and their social and political structures. 
Students examine the ways the culture was expressed through art, music, literature, drama, festivals and education. They learn 
about key events, significant individuals, and the influence of trade and contact with other cultures. 
Students explore the legacies of ancient and medieval societies for contemporary societies. For example, they consider the 
origins of written law, democracy and the calendar; the limitations on the power of the monarchs (through the Magna Carta, the 
rule of law and the writ of habeas corpus); and the origins of major world religions. 
 
Through their investigations, students develop their understanding of change and continuity over time, and the open-ended 
nature of historical inquiry. Students examine the influence of ancient and medieval societies on the present day, and make 
comparisons with contemporary societies. 
 
Students begin to frame key research questions to guide their investigations, plan their inquiries, locate sources and use 
appropriate historical evidence to present a point of view, and report on their findings. They learn to use primary and secondary 
sources, and begin to evaluate historical sources for meaning, completeness, point of view, values and attitudes. They reflect on 
some of the strengths and limitations of historical documents. They use historical concepts such as time, evidence, continuity 
and change, and historical conventions such as documenting sources by using a bibliography and footnotes. They present their 
understanding in a variety of forms such as annotated timelines, multimedia presentations, posters, charts, diagrams, reports, 
case studies, biographies and oral reports. 
 
Standards 
 
Historical knowledge and understanding 
At Level 5, students analyse and describe key events in ancient and medieval societies. They use a variety of sources to describe 
key aspects of these societies. They describe aspects of daily life in these societies such as work, the division of labour, family, 
clothing, housing and education. They explain key features of community life including myths and legends, religious beliefs and 
practices and cultural expressions such as art and drama. They analyse the ways that ancient and medieval societies were 
governed, identify political features and explain the nature of the political system, the dominant groups and how they 
established and maintained power. They describe the roles of key individuals and evaluate their contributions and legacies. 
Students analyse change and continuity over time and compare key aspects of past and present societies; for example, aspects 
of daily life, social and political ideas and structures, and cultural values and beliefs. They demonstrate understanding of key 
concepts such as democracy, governance, the rule of law, justice, religion, liberty, authority, leadership, culture and feudalism. 
They explain the influences of ancient and medieval societies on contemporary societies. 
 
Historical reasoning and interpretation 
At Level 5, students frame key research questions, plan their investigations, and report on their findings. They use a range of 
primary and secondary sources including visual sources that record features of the societies in their investigations. They identify 
the content, origin, purpose and context of historical sources. They evaluate historical sources for meaning, point of view, values 
and attitudes, and identify some of the strengths and limitations of historical documents. They use relevant historical evidence, 
concepts and historical conventions such as bibliographies to present a point of view. Students use a variety of forms to present 
their understanding. 
 



A brief summary of aspects of The Australian 
Curriculum 

pertinent to the study of Medieval history 
through fine art. 

 
Learning Area: History 
Version 1.2 
 

Rationale and Aims 
History is a disciplined process of inquiry into the past that develops 
students’ curiosity and imagination. ..The study of history is based on evidence 
derived from remains of the past..develops transferable skills...a world 
history approach... essential for informed and active participation in 
Australia’s diverse society. 
 

Aims  
to develop interest in, and enjoyment of, historical study ...knowledge, 
understanding and appreciation... historical concepts...capacities 
 

Content structure 
1. Historical Knowledge and Understanding 
2. Historical Skills 
3. Relationship between the strands 
4. Inquiry Questions (provide a framework) 
5. Overviews of historical periods being covered (10% or year’s teaching 

time) 
6. Depth Studies (in addition to the Overview are electives for the 

historical period – study 1 (30%)) 
7. Relationship between overviews and depth studies 
8. Concepts for developing historical understanding – eg evidence, 

continuity and change, cause and effect, historical interpretation and 
argument. 

9. Year level descriptions – overview of the content 
10. Content descriptions – knowledge, understanding and skills  
11. Content elaborations (Foundation to Year 10) 
12. Glossary 

 

History across Foundation to Year 10. 
Years 7-10: Adolesence  - a bigger world, questions, interests, relevance, 
links, evidence and contestability... (text is written for this audience.) 
 

Cross curriculum priorities 
Aboriginal and Torres Strait Islander histories and cultures 
Asia and Australia’s engagement with Asia 
Sustainability (mention in the book of environmental issues and fragility of 
human survival) 
 

Links to other learning areas 
1. English (the power of language and symbol...learning to extend the 

range of their own expression...a range of textual genres and formats, 
including art, photography, film, music, fiction and multimedia.) 

2. Mathematics  (economic activity, changes in the movements of people and 
in the size and reach of institutions) 

3. Science (history of invention, scientific and technological development, 
ethical use of technology, management of the environment, science 
around artefacts conservation...) 

 

Implications for teaching, assessment and reporting 



AC-History employs a skills and inquiry based model of teaching 
Students interest and enjoyment is enhanced through a range of different 
approaches...artefacts, museums, historical sites, hands-on-activities and 
archives. 



Year 8 Level Description 
The Ancient to the Modern World 
 
The Year 8 curriculum provides a study of history from the end of the 
ancient period to the beginning of the modern period (c.650 CE – c.1750). This was 
when major civilisations around the world came into contact with each 
other. Social, economic, religious, and political beliefs were often 
challenged and significantly changed. It was the period when the modern 
world began to take shape.  
 
The content provides opportunities to develop historical understanding 
through key concepts, including evidence, continuity and change, cause and 
effect, perspectives, empathy, significance and contestability. These concepts 
may be investigated within a particular historical context to facilitate an 
understanding of the past and to provide a focus for historical inquiries.  
 
The history content at this year level involves two strands: Historical 
Knowledge and Understanding and Historical Skills. These strands are 
interrelated and should be taught in an integrated way; and in ways that are 
appropriate to specific local contexts. The order and detail in which they 
are taught are programming decisions.  
 
A framework for developing students’ historical knowledge, understanding 
and skills is provided by inquiry questions through the use and 
interpretation of sources. The key inquiry questions at this year level are:  
 
Key inquiry questions 
How did societies change from the end of the ancient period to the beginning 
of the modern age? 
What key beliefs and values emerged and how did they influence societies? 
What were the causes and effects of contact between societies in this 
period? 
Which significant people, groups and ideas from this period have influenced 
the world today? 
 
Year 8 Content Descriptions 
Historical Knowledge and Understanding 
Overview 
The following content is taught as part of an overview for the historical 
period. It is not intended to be taught in depth. An overview will constitute 
approximately 10% of the total teaching time for the year. Overview content 
identifies important features of the period (c.650 CE – 1750) as part of an 
expansive chronology that helps students understand broad patterns of 
historical change. As such, the overview provides the broader context for 
the teaching of depth study content and can be built into various parts of a 
teaching and learning program. This means that overview content can be 
used to give students an introduction to the historical period; to make the 
links to and between the depth studies; and to consolidate understanding 
through a review of the period. 
 
Overview content for the ancient to modern world (Byzantine, Celtic, Anglo-
Saxon, Viking, Ottoman, Khmer, Mongols, Yuan and Ming dynasties, Aztec, Inca) 
includes the following: 
 

 the transformation of the Roman world and the spread of Christianity 
and Islam 

 key features of the medieval world (feudalism, trade routes, voyages 
of discovery, contact and conflict) 

 the emergence of ideas about the world and the place of people in it by 
the end of the period (such as the Renaissance, the Scientific Revolution 
and the Enlightenment). 

   



Depth studies 
There are three depth studies for this historical period. For each depth 
study, there are up to four electives that focus on a particular society, 
event, movement or development. It is expected that ONE elective will be 
studied in detail. A depth study will constitute approximately 30% of the 
total teaching time for the year. The content in each depth study elective is 
designed to allow detailed study of specific aspects of this historical 
period. As part of a teaching and learning program, depth study content can 
be integrated with the overview content and/or with other depth study 
electives. 
 
1 The Western and Islamic World 
 
The Vikings 
OR 
Renaissance Italy (c.1400 – c.1600) 
OR 

Medieval Europe (c.590 – c.1500) 
The way of life in Medieval Europe (social, cultural, economic and political 
features) and the roles and relationships of different groups in society 
(ACDSEH008) 
  
Significant developments and/or cultural achievements, such as changing 
relations between Islam and the West (including the Crusades), architecture, 
medieval manuscripts and music (ACDSEH050) 
  
Continuity and change in society in ONE of the following areas: crime and 
punishment; military and defence systems; towns, cities and commerce 
(ACDSEH051)  
The dominance of the Catholic Church and the role of significant individuals 
such as Charlemagne (ACDSEH052) 

OR 
The Ottoman Empire (c.1299 – c.1683) 
 
  
2 The Asia-Pacific World 
Students investigate ONE of these Asia-Pacific societies in depth: the 
Angkor/Khmer Empire or Shogunate Japan or the Polynesian expansion 
across the Pacific. N.B. Where appropriate, this depth study may include some 
reference beyond the end of the period c.1750. 
   
3 Expanding contacts 
Students investigate ONE of the following historical developments in depth 
to explore the interaction of societies in this period: the Mongol expansion or 
the Black Death in Africa, Asia and Europe or the Spanish conquest of the 
Aztecs and Incas. 
   
Year 8 Achievement Standard 
 
By the end of Year 8 students place some of the main events, people and 
societies they have studied within a chronological framework, with 
reference to periods of time and dating conventions for describing the past. 
When researching, students formulate historical questions, plan an inquiry 
and identify relevant historical sources using information technologies and 
other methods. They locate information from both primary and secondary 
sources and use it as evidence to answer inquiry questions. Students select 
and organise relevant historical information from a range of sources. They 
identify the origin and purpose of primary and secondary sources. Students 
distinguish between fact and opinion and make a judgment about the 
usefulness of historical sources. They examine sources to identify and 
describe points of view, attitudes and values. Students explain the context 
for people’s actions in the past and the historical significance of individuals, 



groups and events. They recognise and describe the nature of significant 
changes and continuities and link effects to causes. Students construct 
historical texts, such as descriptions and explanations (incorporating 
analysis), which draw on evidence identified in primary and secondary 
sources. They use appropriate historical terms, concepts and referencing in 
their historical texts. Students present their findings in a range of forms, in 
particular written and visual texts, including digital technologies. 
 



Other texts covering the Medieval... 
 
 
 
 
 
Title     Author 
Arthur: King of the Middle March  Kevin Crossley Holland 
At the Crossing Places   Kevin Crossley Holland 
Gatty’s Tale    Kevin Crossley Holland 
The Seeing Stone   Kevin Crossley Holland 
Sword of the Rightful King  Jane Yolen 
Song for Eloise    Leigh Sauerwein 
Slaughterboy    Odo Hirsch 
Road to Camelot   Sophie Masson (ed) 
Raging Quiet    Sherryl Jordan 
Parsifal’s Page    Gerald Morris 
Pagan’s Daughter   Catherine Jinks (series) 
Mimus     Lily Thal   
King Arthur Stories   Rosemary Sutcliff 
The Falconer’s Knot   Mary Hoffman 
Dinosaur Knights   Michael Bauer 
Crusade    Linda Press Wulfe 



  

 

 
 
The Mad Square 
Modernity in German Art 1910–1938 
 
25 November – 4 March  
 
NGV International 
St Kilda Road 
(Closed Tuesdays) 
 
The Mad Square: Modernity in German Art 1910–1937 is a major exhibition 
focussing on German Modernism.  The exhibition highlights the great 
aesthetic innovations that were made by artists throughout Germany 
in painting, sculpture, graphic art, photography, film and the 
decorative arts during the years from 1910 to 1937.  The nature of 
modernist movements such as Expressionism, Dada, Constructivism, 
Bauhaus and New Objectivity will be explored as will the broader 
historical context in which the works were produced.   
 
The exhibition features more than 200 representative works from 
museums around the world by leading artists of the period including 
Ernst Ludwig Kirchner, George Grosz, Otto Dix, Max Beckmann, 
Christian Schad, Rudolf Schlichter, Karl Hubbuch, Käthe Kollwitz, Kurt 
Schwitters, Hannah Höch, August Sander and László Moholy-Nagy.  
These works reveal the fascinating and complex ways in which artists 
responded to the forces of modernity and their passionate 
engagement with contemporary society, culture and politics.   
 
The range of artworks included in The Mad Square makes this the 
most comprehensive exhibition of European Modernism art ever to be 
shown in Australia. 
 
 
 
 
For students of history, particularly VCE Unit 1: Twentieth century 
history 1900–1945, this exhibition presents a rich opportunity to 
explore the curriculum topics of crisis and conflict, social life and 
cultural expression. A range of programs exploring the ideas and 
works of art will be available for this exhibition. Individual learning 
programs for student or teacher groups can be negotiated with NGV 
Educators to suit curriculum requirements. 
 
 
 
Teacher Exhibition Preview Invitation 
Wed 7 Dec, 2–4.30pm  



Cost $15 (Includes introductory lecture, afternoon tea and exhibition 
entry)   
Venue NGV International 
Bookings 03 8620 2340 or edu.bookings@ngv.vic.gov.au 
 
 
 
An Art Gallery of New South Wales travelling exhibition 

 
 
 

 
 
 

http://www.ngv.vic.gov.au/learn
mailto:edu.bookings@ngv.vic.gov.au

